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CONCLUSION 
And thus was our atlas completed. We not only had many inter- 

esting lessons in geography while making this Atlas, but we had cor- 
related it with English, drawing, and composition. In  addition to 
this we learned how to use books; how to co-operate with others; and 
how to make maps. 

We had much fun, enthusiasm, interest, and search work, and 
at the same time the boys and girls received a vast amount of knowl- 
edge. That the work was thoroly enjoyed was indicated by a request 
to make a similar Atlas of Germany. 

THE TEACHING OF PLACE GEOGRAPHY 
RACHEL E. DAY 

Weet Junior High School, Sioux City, Iowa 

Geography is a study of the physical environment and its relation 
to life. A study of places is a part of geography but it is not a distinct 
subject in itself. It is the fundamental basis for the teaching of 
geography just as the addition and multiplication tables are for the 
teaching of arithmetic. It is picturing accurately the position and 
relation of places in the mind of the pupil, that is of practical value 
in teaching him anything further about the various parts of his country. 
Without the knowledge of places one cannot appreciate the activities 
of people or make intelligent adjustments to his environment. To 
appreciate letters, telegrams, and travel one must know places and 
what they stand for. To make decisions in such matters- means of 
transportation, marketing, and investments in land properties, one 
must have a definite knowledge of place geography. 

Some of the foremost educators in the geographical field have found 
by tests and examinations that even college students lack a knowledge 
of the location of places on the map and upon the actual earth itself, as 
shown by them in articles published in the Journal of Geography and 
other educational publications. Many teachers in tbe elementary 
schools find that soon after the pupils have completed the study of a 
region they have forgotten the places taught. 

PREPARINQ A LIST OF PLACES 
The first problem that confronts the teacher is to decide what 

places shall be taught. Place geography being only a phase of the 
larger field of the subject, it is necessary to guard against the teaching 
of too many places. A list of places to be used as a basis for the work 
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may be provided by the teacher or by using lists found in school jour- 
nals. The teacher may consult the text, various courses of study, 
maps, and other geographical publications. With these materials at 
hqnd one should undertake to list the important places for drill work. 
Choose places that are important for more than one reason. One 
should not, nor cannot, expect a pupil to remember all places that will 
be discussed during the class periods. If the selection has been ca re  
fully made beforehand, the drill can be centered on those places of 
greatest importance. More time can thus be given to the important 
places and confusion will be avoided. 

USE OF RlAPS 

The lack of the proper use of maps has brought much distress to 
teachers and pupils. The map k the fundamental basis from which 
place geography is taught, and the pupil mupt learn to interpret it. 
The teacher should study maps before trying to interpret them to 
pupils. The wall map should be constantly used during the study and 
recitation periods. The position of the map may be changed on the 
wall or it may be placed on the floor, thus providing a way for the 
pupils to interpret it from its natural position. To give correct id= 
of distance represented between places, it is necessary to teach the 
pupil to make correct use of the scale of miles. The pupils should be 
given careful, specific directions as to how to use the maps in the text 
during the study and recitation period. All class work should be 
examined to insure exactness, carefulness, and neatness. The use of 
maps overcrowded with names should be avoided. Outline maps have 
proven to be of great value to many instructors and pupils. These 
maps give each pupil a chance to do the work definitely for himself. 
The use of colors helps to fix permanently in mind the location of 
places. 

Map study should be approached differently in the lower and upper 
grades. It is in the lower grades that the foundation is laid for the 
study and interpretation of maps. The teacher must suit the work to 
the capacity of the pupil and understand whether the work being done 
is that which requires drill. To use maps to the best advantage the 
teacher must understand the maps as well as the preparation the pupils 
have had in previous work. 

IMPORTANCE OF DRILL 
Drill' work is a necessity in the teaching of places. It cannot be 

accomplished without repetition. This repetition can be made inter- 
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esting by well planned class exercises consisting of various games and 
devices. Such drills may involve the whole class period, a few minutes 
at the beginning, or a few minutes at the close of the period. They 
may be given whenever the teacher finds the best opportunity to 
introduce them. Giving drills merely to take up class time is a waste 
of time to the pupils and the teacher. The pupils cannot act intelli- 
gently and be blind as to  the purpose of the work. 

The drill lesson has an important place in the class. The study of 
a region cannot be completed without bringing many new places to  the 
mind of the pupil. For example, the topic of “Corn Raising” in the 
Central States is taught in detail in the lower grades. The pupils 
indirectly learn the names of many of the larger market centers. 
Unless some device is planned whereby these can be reviewed, each 
will be forgotten. It is at this place in the work that an interesting 
drill lesson can fulfil its mission. A commerce, journey, picture, guess- 
ing, relay, travelogue or stereograph game may be presented for the 
drill work. These games will be interesting and should be planned to 
require rapid thinking and action on the part of the pupils. Such well 
planned interesting rapid drills make a splendid review, providing a 
way for the pupil to return to the places again and again. Thus he 
becomes so thoroly acquainted with them that they seem real. . 

It has been claimed in the past that place geography was taught 
for the purpose of learning names, which were soon forgotten, and 
gave the pupil little value in return for his labor. On completion of 
the work the results show that the pupil remembered a jumble of 
names, without any knowledge as to what those names represented 
upon the actual earth. The name of a place should never be taught 
until there is a reason for knowing something about it. When some 
phase of the work is being discussed, the names of places will naturally 
come up in class. Pupils should be taught why a place is important. 
Such places will be remembered because the pupil had a motive to 
discover facts that were of interest to him. This should result in a 
class attitude of high standard and in a gaining of interest in the work. 

PLACE GEOGRAPHY A PHASE OF LARGER FIELD 
It should not be forgotten that the teaching of place geography is 

a small phase of the larger field. Much can be done by incidental 
teaching of places at the Same time other important topics sre.being 
taught. 

Many of the places discussed in class are entirely new to the pupil. 
To talk about some remote place and not connect it in any way to 
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those things which the pupil knows and understands will result in a 
loss of time. Hours of unnecessary study on the part of the pupil and 
hours of unnecessary class discussion could be saved by associating 
what the pupil knows with that which he is learning for the first time. 
An association should be made first, with those things most closely 
related to the pupil, the home, the school, and the surrounding com- 
munity, second, by using the broader knowledge of the pupil, which 
has been obtained thru travel, former rjchool work, outside reading of 
books and magazines, examination of articles, exhibits, and pictures. 

The new cannot be associated with the old until the pupil gains 
a n  understanding of the new. This may be accomplished in the class 
work by the use of actual articles, exhibit materials, pictures, stereo- 
graphs, lantern slides, collections made by pupils, trips to  museums or 
industrial plants, maps, reading material in text, outside books, and 
magazines. These materials may be procured by the cooperative work 
of teachers and pupils. 

When the new materials are mastered and associated with the old, 
the comparison of the two will be inevitable. It will stimulate thot on 
the part of the pupils. It adds interest to the work and promotes a 
desire to know more about each place, providing a way for the pupil 
to  remember places studied. 

The selection of places, the constant use of maps, the frequent 
interesting rapid drills, association and comparison of new places with 
those previously studied are accomplished thru the careful planning 
of class exercises. Each lesson can be so planned as to  emphasize the 
location and explanation of any place worthy of discussion. This is 
teaching place geography incidentally, and is excellent, but it must be 
followed by such later work as will insure permanent mastery of the 
necesssry knowledge of places. The journey lesson offers a means of 
teaching place geography in a n  interesting and instructive manner. 

THE JOURNEY AS A MEANS 
A journey lesson may be planned after the usual treatment of a 

continent or country has been completed. In  this journey lesson each 
pupil may be led to  visit every important place discussed in the pre- 
vious work. Outline maps on which the important places are indicated 
by letters and numbers may be used. The teacher can easily prepare 
such a map by using the best m p  in the text, and selecting the impor- 
tant places, which can be marked on the outline map. The route of 
travel should be planned so that each place will be visited. Interest 
may be aroused by asking the pupils a few questions with reference to 
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their past experience in traveling. It should be explained that they 
will take a long journey visiting many places and viewing many scenes. 
One may start from the home locality. The places to be visited should 
be arranged in the order of convenient travel. Each pupil must be on 
the lookout for something to remember about each place. The places 
will be located on the wall map, and the pupil must tell at least one 
important thing about the place before going to the next. They will 
visit on an average ten places during each recitation. This journey 
is to be written in story form. 

The pupils will find reasons why one place is more important than 
another. This information may be obtained from knowledge gained 
in previous class work, the textbook, class note books, outside geo- 
graphical books and magazines, maps, pictures, stereograph, and 
lantern slides. Sufficient time can be found to use these materials aa 
they are needed. It is not necessary that the teacher have all of these 
materials to present a successful journey lesson. The materials used 
will depend on the amount to be found in the school and the organiza- 
tion of the work. 

Each class period will broaden the knowledge of the pupils as the 
method of presentation will vary from day to day. Different membera 
of the class will report on various things of interest, and bring to the 
pupils a great amount of information derived from many sourcm, that 
would otherwise be lost. The notebooks, textbooks, and wall mape 
will be studied and used with earnestness. Drills will be given during 
class time by various games and devices helping to hold the interest 
of the pupils. The stories will be read in class at different times. While 
the paper is being read one or two other pupils will point to the places 
on the wall map, after which the class will discuss the strong and weak 
points. They will be learning by association, and cannot avoid com- 
parison in work. 

The amount of time to be spent in taking such 8 journey will depend 
on the previous training the pupils have had, the number of places to 
viait and the general ability of the class. This plan of journey lesson 
has been carried out with a seventh grade class. They completed a 
journey thru Africa visiting one hundred five places in three weeks 
time. The trip was written in story form as discussed and carefully 
worked out in class each day. 

Type of Journey 
“January 6, 1920, we start from Normal, Illinois. We are mon riding eastward thru 

Illinois and Indiana. We see many fields of corn and wheat. The surface becomes more 
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rough as we go thru Ohio. The air becomes smoky as we pass thru Pithburgh the smoky 
city of Pennsylvania. We continue our journey to New York City. I t  is the large& city 
in the United States. 

“Our journey on land ends for awhile. We get on the steamer. For five days we see 
nothing but water. We scarcely realized this ocean was so large. The temperature is so 
warm when we passed thru the Gulf Stream. 

“We see land, everybody thinks we are nearing Africa. The captain laughs, end tells 
us we have come to the Madeira Islands. They are west of Africa. We stop for a day. 
The climate is delightful. The natives tell u9 that many people come to these islands for 
their health. We look at the orange and banana trees. I t  reminds us of Cuba. 

“We continueour journeyeaatward coming to thestrait of Gibraltar which lies between 
Europe and Africa. We are so near to Spain that we can see. the Rock of Gibraltar. We 
have come to Tangier, Africa, a seaport in the Keutral Zone. It is a very queer city. We 
see many houses with flat roofs. The streets are narrow. The men wear turbans. They are 
dressed in long gowns of bright colors. Many of the people are Arabs. 

“We traval south into the Neutral Zone. It is a small area of 140 square milea. We 
find 60,OOO people living in this place. I t  was made neutral in 1908. 

“The climate is hot. We ride mules into Spanish Morocco, just south of the Ncutral 
Zone. It ia about one sixth the siec of our own state of Illinoiu. Many of the people are 
Mohammedans. We see fig orchards, olive trees, and small hedges. These hedges are 
made from pear trees. 

“We continue our journey southward coming to  French Morocco.” 

TESTING RESULTS 
The papers written for class contained many geographical facts 

expressed in well organized sentences which were neatly written. The 
class displayed a high degree of interest from the beginning until the 
completion of the work. They were able to locate places on the outline, 
text, and wall maps with accuracy. These pupils had a reason to 
remember the places. They had been prepared for the final drill of 
learning the place mmw, not 88 an end in itself, but as a phase of the 
larger field of geography, gaining an  indefinite amount of new knowl- 
edge while learning the exact location of places and what they stand 
for in such a way that each will be remembered, not as a place on the 
map itself, but as a real place in the world. 

Two weeks after the trip had been completed, the teacher, without 
previous warnjng to the pupils, asked them to tabulate any benefits 
they had derived from the journey lesson. 

The following is a list taken from those prepared by the pupils: 
1. It helped me to remember places. 
2. It  helped me to study and interpret maps. 
3. It helped me to see the places as more than a name on the map. They seemed red. 
4. 1 t helped promob my interest in geography work. 
5. It  helped me to know more about the continent of Africa 
6. I t  helped me to  think what facts should be remembered, and to decide why one 

7. It aroused a dePire to go to .\frica. 
place was more important than another. 
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8. It helped me to know which parts to visit and what to look for on a trip. 
9. I t  helped me to make use ol my previous class work in making comparisons. 

10. It  will help me in my future reading. 
11. It  helped me to use outside books and pictures to gain information. 
12. It helped me to pronounce words correctly. 
13. It  helped me in spelling correctly. 
14. It helped me to write neatly. 
15. It helped me in organizing a story. 
16. It  helped me to organize my work daily. 

These pupils realized that a journey lesson had increased their 
knowledge of places in many ways. Their own estimates of the benefits 
derived show that they enjoyed the study and that they saw for them- 
selves its value in geography, English composition, and in other 
practical ways. Definite teaching of place geography as a phase of 
geographic study enables pupils to appreciate the real meaning of 
current events, to enjoy books of t.rave1, to plan their own travels 
intelligently, and to be better citizens. 

ANNUAL MEETING OF THE NATIONAL COUNCIL OF 
GEOGRAPHY TEACHERS 

Washington, D. C. 

The annual meeting of the National Council of Georgraphy Teach- 
ers was held at the home of the National Geographic Society, Wash- 
ington, D. C., December 28, 1921. Approximately one hundred 
enthusiastic geography teachers attended the sessions, representing a 
large number of states. Two members were present from the state of 
Washington. The keenest interest prevailed thruout the meetings. 
There was a strong feeling that the National Council is now in a better 
position than at any earlier time in its history to attack the problems 
of educational geography in a manner that assures success. 

MORNING AND AFTERNOON SESSIONS 
The morning session was devoted to a trip thru the printing estab- 

lishment of Judd and Detweiler where the various processes of pro- 
ducing the National Geographic Magazine were explained. Returning 
from this trip the members and friends were entertained at luncheon 
by the National Geographic Society. 

The afternoon session was opened with a report by the Secretary 
which discussed the work done during the year, bringing out the fact 
that memberships had more than doubled, and that if the hearty 
cooperation given in the past is continued the National Council should 
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